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Pupil premium strategy statement – St John Evangelist 
Catholic Primary School 

 

This statement details our school’s use of pupil premium funding to help improve the 

attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school 221 

Proportion (%) of pupil premium eligible pupils 64% 

Academic year/years that our current pupil premium 
strategy plan covers 

2024 – 2025 

2025 – 2026 

2026 - 2027 

Date this statement was published December 2024 

Date on which it will be reviewed November 2025 

Statement authorised by Curriculum Committee 

Pupil premium lead Stephanie Maker 

Governor / Trustee lead Curriculum Committee 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £208,680 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£208,680 



 

2 

Part A: Pupil premium strategy plan 

Statement of intent 

St John Evangelist Catholic School is a one and a third form entry primary school in Islington 

with a declining roll and an inceasing proportion of pupils identified as pupil premium. The 

school is a member of the ‘Maamulaha’ network of Islington schools. Through the network we 

determine shared priorities and devise collaborative projects to support teaching and 

learning. The work the network commits to has a positive impact on pupils in our settings, 

particularly those who are pupil premium.  

Twenty different languages are spoken in the school and 49% of pupils are EAL, however only 

a few children are at the early stages of learning English. The percentage of pupils with special 

educational needs and/or disabilities is above average 33.3% and the percentage with an 

Education Health and Care plan is well above average 7.2%. The proportion of disadvantaged 

pupils is significantly above average at 69.4% (40% higher than the national average).  

Our intention is that all pupils, irrespective of their background or the challenges they face, 

make good progress and achieve high attainment across all subject areas. The focus of our 

pupil premium strategy is to support disadvantaged pupils to achieve that goal.  

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest impact on 

closing the disadvantage attainment gap and at the same time will benefit the non-

disadvantaged pupils in our school.  

We aim to ensure quality first teaching through consistent and well embedded whole school 

systems and routines; a rich curriculum with a priority on Personal Social and Emotional 

Development and which broadens pupils’ cultural understanding; oracy and vocabulary 

development from relatively low starting points.  

Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Our attendance data over the last 3 years (21/22; 22/23 and 23/24) indicates 
that absence among disadvantaged pupils has been up to 1.2% higher than for 
non-disadvantaged pupils. In 22/23 38% of disadvantaged pupils have been 
‘persistently absent’ compared to 32.3% of their peers during that period. In 
23/24 we saw excellent progress and the persistent absence for disadvantaged 
pupils fell to 7.9% whereas non-disadvantaged pupils was at 7.4%. We need to 
continue to attendance as our assessments and observations indicate that 
absenteeism is negatively impacting disadvantaged pupils’ progress. 
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2 Assessments, observations, and discussions with pupils suggest disadvantaged 
pupils generally have greater difficulties with reading than their peers. At the 
end of EYFS, Literacy has the lowest % attainment of the specific areas for our 
disadvantaged pupils. In the phonics screening check in 2023 and 2024, only 
60% of disadvantaged pupils met the expected standard and disadvantaged 
pupils performed less well than their non-disadvantaged peers.  

3 Internal and external assessments indicate that greater depth maths attainment 
among disadvantaged pupils is significantly below that of non-disadvantaged 
pupils. In 2023, no disadvantaged pupils achieved greater depth in the end of 
Key Stage 2 assessments.  

4 Our observations and discussions with pupils and families have identified social 
and emotional issues for many pupils. These challenges particularly affect 
disadvantaged pupils, and impact on their attendance and their attainment. 
School referrals for support to services are very high.  

5 Writing outcomes at the end of Key Stage 2 remain lower than maths and 
reading. Disadvantaged pupils are less likely to achieve the expected standard 
than those who are not disadvantaged (58% to 67%) Assessment and 
observation show that children are often hindered by weaker spelling, 
handwriting and sentence construction ability.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

To achieve and sustain improved attendance 
for all pupils and particularly for those 
disadvantaged pupils who are persistent 
absentees 

Sustained improved attendance and 
numbers of persistent absentees can be 
demonstrated with a reduced gap between 
disadvantaged pupils and non-disadvantaged 
pupils. 

Phonics and reading outcomes are improved 
for disadvantaged pupils to ensure they can 
access a wide curriculum  

An increase in the percentage of 
disadvantaged pupils meeting the expected 
standard in the phonics screening check and 
a reduced gap between disadvantage pupils 
and their peers.  

To sustain high standards of reading for 
disadvantaged pupils at the end of Year 6.  

An increased proportion of disadvantaged 
pupils attaining greater depth maths at the end 
of Key Stage 2 

An increase in the proportion of 
disadvantaged pupils attaining greater depth 
in maths at the end of Key Stage 2.  

Pupils are effectively supported where social 
and emotional needs are identified 

Pupils needs are met leading to a decrease 
in behavioural challenges  

Pupil voice to show that children feel safe 
and happy at school  

Develop pupils’ transcription and sentence 
construction skills through extensive practice in 
order to improve writing outcomes  

Improved writing outcomes for disadvantaged 
pupils at the end of Key Stage 2 
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Activity in this academic year 

This details how we intend to spend our pupil premium funding this academic year to 

address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £115,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Weekly professional 
development session for 
phonics teaching 
(teachers and TAs) 

Strong evidence base for the impact of 
a robust synthetic phonics approach, in 
particular for pupils in disadvantage. 

Phonics | Toolkit Strand | Education 

Endowment Foundation | EEF 
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Termly phonics 
development day with 
RWI Phonics – coaching 
and development of 
phonics lead 

Strong evidence base for the impact of 
a robust synthetic phonics approach, in 
particular for pupils in disadvantage. 

Phonics | Toolkit Strand | Education 

Endowment Foundation | EEF 
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Phonics streamed into 
small groups in KS1 and 
KS2 for daily teaching 

Strong evidence base for the impact of 
a robust synthetic phonics approach, in 
particular for pupils in disadvantage. 

Phonics | Toolkit Strand | Education 

Endowment Foundation | EEF 

 

2 

Reading at KS2 

Small daily reading 
groups using teachers 
and TAs across the Yr6 
cohort 

Recommendation 2, 3 and 7 in EEF-
Improving-literacy-in-key-stage-2-
report-Second-edition.pdf 

2 

RML phonics books, PM 
reading books and 
readers and high-quality 
library texts  

 2 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf?v=1745920307
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf?v=1745920307
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf?v=1745920307
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HLTA in Year 6 to target 
disadvantaged pupils 

 

Individual targeted tuition targeted at 
identified knowledge gaps can be an 
effective method to support children to 
make accelerated progress.  

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

2 

3 

Whole staff development 
through INSET, twilight 
and ongoing CPD on 
EEF 5 a day (supported 
with CPD from outreach 
agencies) 

Developing teaching and learning for 
SEND pupils which will have an 
impact on all pupils. High proportion 
of SEND pupils are disadvantaged at 
St John’s  

EEF_SEND_Evidence_Review.pdf 

2 

3 

4 

Timestables Rockstars 
program to engage all 
pupils with timestables 

Pg. 16, Improving mathematics in Key 
Stage 2 

Ensure that pupils develop fluent 
recall of number facts Quick retrieval 
of number facts is important for 
success in mathematics.16 It is likely 
that pupils who have problems 
retrieving addition, subtraction, 
multiplication, and division facts, 
including number bonds and 
multiples, will have difficulty 
understanding and using 
mathematical concepts they 
encounter later on in their studies. 

3 

Attendance and 
engagement with the 
Maamulaha Network 
Maths development 
project 

EEF-Improving-Mathematics-in-Key-
Stages-2-and-3-2022-Update.pdf 

3 

Through staff 
development, including 
lesson studies and 
training, raise teachers 
confidence  and 
pedagogy through CPD 
including Rosenshine 
principles and Greater 
Depth maths  

EEF-Improving-Mathematics-in-Key-
Stages-2-and-3-2022-Update.pdf 

3 

Social and Emotional – 
Zones of regulation 
whole school approach 
(training and 
development) 

EEF Toolkit evidence suggests that on 

average, behaviour interventions can 

produce moderate improvements in 

academic performance along with a 

decrease in problematic behaviours. 

Where whole-class behaviour is better 

there are less disruptions to teaching and 

learning.  

EEF Toolkit evidence suggests that 
social and emotional interventions have 

4 

https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/EEF_SEND_Evidence_Review.pdf?v=1649136795
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/maths-ks-2-3/EEF-Improving-Mathematics-in-Key-Stages-2-and-3-2022-Update.pdf?v=1745832904
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/maths-ks-2-3/EEF-Improving-Mathematics-in-Key-Stages-2-and-3-2022-Update.pdf?v=1745832904
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/maths-ks-2-3/EEF-Improving-Mathematics-in-Key-Stages-2-and-3-2022-Update.pdf?v=1745832904
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/maths-ks-2-3/EEF-Improving-Mathematics-in-Key-Stages-2-and-3-2022-Update.pdf?v=1745832904
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an identifiable and significant impact on 
attitudes to learning, social relationships 
in school, and attainment itself (four 
months' additional progress on average). 

   

 

Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £70,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Phonics 1:1 sessions for 
lowest 20% Reception – 
Year 2 

Strong evidence base for the impact of 
a robust synthetic phonics approach, in 
particular for pupils in disadvantage. 

Phonics | Toolkit Strand | Education 

Endowment Foundation | EEF 

 

2 

Reading booster 
sessions weekly for Y6 
pupils and Y5 pupils  

EEF-Improving-literacy-in-key-stage-
2-report-Second-edition.pdf 

2 

Timestables booster 
sessions for Y4 pupils 

Pg. 16, Improving mathematics in Key 
Stage 2 

Ensure that pupils develop fluent 
recall of number facts Quick retrieval 
of number facts is important for 
success in mathematics.16 It is likely 
that pupils who have problems 
retrieving addition, subtraction, 
multiplication, and division facts, 
including number bonds and 
multiples, will have difficulty 
understanding and using 
mathematical concepts they 
encounter later on in their studies. 

3 

Maths booster sessions 
for Y6 pupils and Y5 
pupils 

EEF-Improving-Mathematics-in-Key-
Stages-2-and-3-2022-Update.pdf 

3 

Social and Emotional  

CAMHS – additional 
bought in services 

EEF Toolkit evidence suggests that on 

average, behaviour interventions can 

produce moderate improvements in 

academic performance along with a 

decrease in problematic behaviours. 

Where whole-class behaviour is better 

4 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf?v=1745920307
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf?v=1745920307
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/maths-ks-2-3/EEF-Improving-Mathematics-in-Key-Stages-2-and-3-2022-Update.pdf?v=1745832904
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/maths-ks-2-3/EEF-Improving-Mathematics-in-Key-Stages-2-and-3-2022-Update.pdf?v=1745832904
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there are less disruptions to teaching and 

learning.  

EEF Toolkit evidence suggests that 
social and emotional interventions have 
an identifiable and significant impact on 
attitudes to learning, social relationships 
in school, and attainment itself (four 
months' additional progress on average). 

Social and Emotional  

Educational Psychologist 
– additional bought in 
services 

EEF Toolkit evidence suggests that on 

average, behaviour interventions can 

produce moderate improvements in 

academic performance along with a 

decrease in problematic behaviours. 

Where whole-class behaviour is better 

there are less disruptions to teaching and 

learning.  

 

EEF Toolkit evidence suggests that 

social and emotional interventions have 

an identifiable and significant impact on 

attitudes to learning, social relationships 

in school, and attainment itself (four 

months' additional progress on average). 

4 

Reflection Club led by 
member of SLT daily  

EEF Toolkit evidence suggests that 

social and emotional interventions have 

an identifiable and significant impact on 

attitudes to learning, social relationships 

in school, and attainment itself 

4 

 

Wider strategies 

Budgeted cost: £25,000  

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Address Pupil Persistent 

Absence through close 

working with families and 

external agencies. Buy in 

of external Education 

Welfare Officer. Meetings 

/ liaising with attendance 

Strong evidence of the link between attendance 
and attainment. Most recent report: 

The link between attendance and 
attainment in an assessment year 

1 

https://assets.publishing.service.gov.uk/media/67c96d7dd0fba2f1334cf2ed/The_link_between_attendance_and_attainment_in_an_assessment_year_-_March_2025.pdf
https://assets.publishing.service.gov.uk/media/67c96d7dd0fba2f1334cf2ed/The_link_between_attendance_and_attainment_in_an_assessment_year_-_March_2025.pdf
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lead, admin team and 

families.  

 

 

Address issue of 
unauthorised Term time 
holidays with Education 
Welfare Officer.  

Strong evidence of the link between attendance 
and attainment. Most recent report: 

The link between attendance and 
attainment in an assessment year 

1 

Address level of absence: 
Letter to all parents re-
garding attendance from 
governors at the start of 
the academic year.  
First day calling for all ab-
sences.  

Regular attendance 
bulletins on the weekly 
Newsletter.  

Attendance parties 

Attendance weekly raffle 

Ongoing EWO support.  

Strong evidence of the link between 
attendance and attainment. Most recent 
report: 

The link between attendance and 
attainment in an assessment year 

1 

Targeted parent sessions 
such as phonics work-
shops, 1:1 meetings for 
phonics and timestables, 
early reading  

Parents play a crucial role in supporting 
their children’s learning, and levels of 
parental engagement are consistently 
associated with better academic outcomes. 
Evidence from EEF suggests that effective 
parental engagement can lead to learning 
gains of +3 months over the course of 
a year.  

 

2 

3 

Pastoral Care Team to 
support wellbeing of 
targeted pupils and the 
behaviour and personal 
development across the 
school 

Targeted and universal approaches can 
have positive overall effects. 

Behaviour interventions | EEF 
(educationendowmentfoundation.org.uk) 

4 

 

Total budgeted cost: £210,000 

https://assets.publishing.service.gov.uk/media/67c96d7dd0fba2f1334cf2ed/The_link_between_attendance_and_attainment_in_an_assessment_year_-_March_2025.pdf
https://assets.publishing.service.gov.uk/media/67c96d7dd0fba2f1334cf2ed/The_link_between_attendance_and_attainment_in_an_assessment_year_-_March_2025.pdf
https://assets.publishing.service.gov.uk/media/67c96d7dd0fba2f1334cf2ed/The_link_between_attendance_and_attainment_in_an_assessment_year_-_March_2025.pdf
https://assets.publishing.service.gov.uk/media/67c96d7dd0fba2f1334cf2ed/The_link_between_attendance_and_attainment_in_an_assessment_year_-_March_2025.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

Previous plan outcomes and success criteria: 

Intended 
outcome 

Success criteria Progress 

Pupils eligible for 
PP funding have 
improved reading 
rates of progress 
and improved 
reading 
attainment.  

Reading attainment 
at the end of EYFS, 
KS1 and KS2 is in 
line for PP and 
non-PP pupils is in 
line and is in line or 
above national.  

Reading outcomes at the end of KS2 have been 

positively impacted by ongoing work on reading 

(previous support and intervention was focused 

on PM reading). 82.4% of disadvantaged pupils 

achieved the expected standard in reading (com-

pared to 73.7% LA). Disadvantaged pupils 

achieved better than non-disadvantaged pupils in 

our school 82.4% compared to 81.3%.  

 

Improve learning 
behaviours for all 
children eligible 
for PP funding. 

There are less 
incidents of low 
level behaviour 
incidents in the 
classroom and in 
the playground.  

Evident in termly behaviour monitoring (as 

shared in Full Governing Board meetings) that 

there are less incidents of behaviour in the 

classroom and the playground.  

Also evident in April 2024 OFSTED report, 

‘Pupils behave very well in lessons and around 

the school. Learning is rarely disrupted. Bullying 

incidents are rare, and pupils know how to report 

concerns if they arise.’ 

To maintain a high 
quality of pastoral 
provision across 
the school 

High standards in 
behaviour and 
attitudes, as well as 
personal 
development. 

Behaviour 
management is 
effective and 
strongly rooted in 
trauma informed 
practice. 

Pupil, staff and 
parent feedback 
reflects high levels 
of wellbeing. 

Also shared in April 2024 OFSTED report, 
‘Pupils’ wider personal development is well 
considered. The curriculum is designed to 
support pupils’ understanding of important 
concepts such as well-being. Pupils learn about 
the link between their physical, mental and 
spiritual health. They are able to put this into 
action by using the whole-school programme of 
breathing exercises to self regulate, and Year 5 
and Year 6 ‘brain buddies’ help other pupils 
around the school to manage their emotions.’ 

To achieve and 
sustain improved 
attendance for all 
pupils, particularly 
our disadvantaged 
pupils 

Sustained 
improved 
attendance and 
numbers of 
persistent 
absentees can be 

Attendance: 

Data shows that there has been a positive im-

pact on attendance.  

 

Academic Year 22/23: 
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demonstrated with 
a reduced gap 
between 
disadvantaged 
pupils and non-
disadvantaged 
pupils. 

Absence 8.6% and PA 32.3% 

Disadvantaged: absence 9.4 % and 38% 

 

Academic Year 23/24: 

Absence 7.4% and PA 23.2% 

Disadvantaged: absence 7.9 % and 24.8% 

 

The impact is on all pupils, including disadvan-

taged pupils. Where the absence difference be-

tween disadvantaged and non-disadvantaged 

was 0.8% in 22/23, it has reduced to 0.5% in 

23/24.  

Teachers are able 
to identify 
children’s social 
and emotional 
needs and put 
strategies in place 
to address these. 

Behaviour 
management is 
effective and 
strongly rooted in 
trauma informed 
practice. 

Families are 
targeted for support 
for early 
intervention 
effectively.  

Targeted individual 
pupils benefit from 
the school’s 
counsellor.  

Evident above and through pupil surveys.  

 

The school is no longer able to provide 1:1 
therapeutic support for pupils as although it has 
had good outcome for those pupils who have 
accessed it, it is not cost effective at reaching 
enough pupils.  

 

 

 

 

 


