St John Evangelist Catholic Primary School

SPECIAL EDUCATIONAL NEEDS AND DISABILITY (SEND) POLICY

Mission Statement: To love, to learn with God in our hearts

Policy revised: November 2025 Review Date: November 2026

"Our vision for children with special educational needs and disabilities is the same as for
all children and young people — that they achieve well in their early years, at school and
in college, and lead happy and fulfilled lives.”

From the Code of Practice published July 2014

Aims and Objectives

This policy accepts the definition of SEND as set out in the SEN Code of Practice July
2014 (Appendix 1). It reflects the approach to and arrangements for SEND outlined in
the Children and Families Act 2014.

The Governing Body and teaching staff will do their best to ensure that the necessary
provision is made for any pupil who has special educational needs and/or disabilities.
Where the Head teacher, Inclusion Leader or the appropriate governor has been
informed that a child has SEND, those needs will be made known to all who teach
them.

All staff and governors in the school are aware of the importance of identifying and
providing for children who have SEND.

The Head teacher, staff and governors will draw up and report annually to parents on the
policy and effectiveness of the school’s work for pupils with SEND.

All staff will ensure children with SEND can join in the activities of the school together
with pupils who do not have SEND, so far as that is reasonably practical and compatible
with the pupil receiving the necessary special educational provision, the efficient
education of other children in the school and the efficient use of resources.

Responsible Persons

The 'responsible person’ for SEND is the Head teacher. The person co-ordinating the
day to day provision of education for pupils with SEND is the Inclusion Leader. Our
Inclusion Leader is Kim Connor.

Admission and Inclusion
All the teachers in the school are teachers of children with special educational needs.
As such St John Evangelist Catholic School adopts a whole school approach to SEND


http://www.stjohnevangelist.co.uk/

that involves all staff adhering to a model of good practice and the use of inclusive
classroom teaching and learning strategies and adaptations. The staff of the school are
committed to identifying and providing for the needs of all children in an inclusive and
adaptive environment. Inclusion is given a high priority in this policy, in line with the
policies of Islington Local Authority. All children with SEND are afforded the same rights
as other children in terms of their admission to the school.

Specialist Provision

St John Evangelist is an inner city, mainstream Catholic school with pupils coming from a
variety of cultural backgrounds and speaking 17 different languages. The school provides
a calm and caring environment, promoting positive attitudes towards learning and each
other.

The school is comprised of three separate buildings. There is a Nursery Block with step-
free access to the playground and classroom. There is a one-story building housing
seven classrooms with steps to enter and ramps on one side. One of these classrooms
provides an SEND additional provision called St Paul Class currently for pupils in Years
2-4. There is a two-story building which has the hall on the ground floor with four
classrooms and a library on the first floor. The ground floor hall can be reached by a
short flight of stairs and at pavement level via the kitchen. The second floor is reached
via one external and two internal flights of stairs.

The school has three playgrounds and a Sensory Room. There is a disabled toilet for
pupil use in the main school building. The school office is on the ground floor. A recent
extension to the front of the school has now provided a larger, more accessible
reception area for parents and office staff, a small and larger meeting room, a medical
room and new Head teacher and Associate Head teacher offices. There is a disabled
toilet in the office reception area.

Last year the school made a successful bid to Islington’s SEND mainstream Inclusion
programme which has resulted in plans being drawn up for a new sensory garden,
sensory room and sound-proofing between St Paul Class and the adjacent St Aidan
Class. Children's ideas and needs were embraced for the sensory room and garden and
we are looking forward to seeing these plans come to life.

The school works with partners to purchase specialist equipment tailored for individual
pupils where advised and appropriate.

Teachers uphold the importance of early detection of learning difficulties and
involvement of parents in order to discuss, pinpoint and provide appropriate support.
Teachers are willing to share advice and ideas with each other and outside specialists in
order to develop specific and effective targets, strategies and methods of measuring
pupil progress.



The school has a structured approach to planning, monitoring and communicating
about SEND outlined in the Inclusion/SEND Calendar (Appendix 2) and built into the
organisation of the school year. There is a graduated response to the waves of
provision across the school outlined in the Provisions and Adaptations Map (appendix
3).

There is a shared approach to monitoring the progress of all pupils who access extra
provisions in school and to the cycle of “Assess/Plan/Do/Review” for all pupils in the
school. Class Provision and Adaptations Maps show the school’s clear approach to
planning for the learning outcomes for all pupils including those who require provision
and/or adaptations that are in addition to the usual differentiation and inclusive
strategies used by all teachers in lesson planning and delivery for the whole class.

The Leadership Team meet regularly to review assessment information. Staff use Sonar
and IASEND (used to track the progress of pupils in Year 1 or above — who are working
below National Curriculum Year 1 levels). The Leadership Team also monitors the
impact of the work carried out by Teaching Assistants promoting their professional
development through feedback, target setting, review and training.

Specialist Input, Advice and Training — Working with Outside Professionals

The school welcomes the advice of all outside specialists to aid inclusive practice and
values a team approach to supporting pupils with SEND by promoting communication
between all groups supporting the pupil. Importance is placed on pupil and parental
involvement throughout. A full list of outside support services accessed by the school
can be found in the School Information Report (Point 13). Termly planning meetings
between the Inclusion Leader and outside professionals ensure children’s needs are
central to the targeted support they provide to the school.

The school is committed to training for inclusion through staff meetings, in-house
training sessions and outside courses. We work closely with Islington’s Educational
Psychology and Health Services (Speech & Language Therapy, Occupational Therapy,
Physiotherapy Therapy and Vision and Hearing Impairment Outreach Service). We have
a CAMHS Lead who is in school on a weekly basis- supporting a growing number of
parents, pupils and school staff. We also have a School Well-being Service Lead who
also works in school on a regular basis supporting individual parents and pupils, as well
as running group/class programmes and delivering assemblies for pupils and coffee
mornings for parents and guardians.

This year the school has secured a successful application for direct work between
outside services and teaching staff to continue to develop inclusive teaching strategies
to support the increase in pupils with SEND in the mainstream school settings. There is
a Reception-based joint Speech and Language/Occupational Therapy project via



Islington Additional Needs & Disability Service (IANDS) which will provide:

A sensory and communication audit across the whole class

Meeting with Teacher and Inclusion Leader to prioritise areas for support
Onsite bespoke work e.g. modeling, problem-solving, training
Review of outcomes and impact

The school is also taking part in a Reception and Year 1 Speech and Language
project: Early Language Support for Every Child (ELSEC). This is a national project
funded jointly by NHS England and the Department for Education aimed at:
Improving early identification and support for children with speech, language and
communication needs

Reducing the rate of specialist referrals

Increasing workforce capacity

Improving quality of data and evidence

In Islington, the project will be able to offer schools:
Communication environment support

Training staff to screen their whole class’s speech & language skills
Adult child interaction video coaching sessions

Training teaching staff to run intervention groups

Supporting teachers with vocabulary teaching in the classroom
Parent support sessions

The School Well-being Service runs programmes in school to support the pupils’
learning on a variety of social, emotional and mental health topics. Past programmes
have included the “Sibs Group” — an eight-week intervention for pupils who have
siblings with complex SEND to boost their shared understanding and provide a
supportive space for them to share and discuss their own feelings and needs and
“Brain Buddies” a six week whole class project taught alongside the teacher aimed to
develop the children’s knowledge and understanding of how the brain and body
works in connection with emotions, responses and emotional regulation.

This year they will be running the “Sparkle Group” a 7 week, targeted intervention for
pupils with low self-esteem to involve them in confidence-boosting activities and
provide a supportive space for them to share and discuss self-help strategies. Two
Sparkle Groups were run last year (Yrs. 3-4 and Yrs. 5-6). Pupils reported enjoyment, a
sense of belonging and lots of follow-on strategies shared that they can use in their
school and home lives. This year the school will also refer up to two parents and pupils,
at a time, for individual work with the School Well-being Lead to support their
emotional understanding, well-being and regulation strategies.

The school has good links with Islington outreach services. The Bridge, Samuel Rhodes,



Richard Cloudesley and New River College outreach make regularly visits to school to
provide specialist advice regarding individuals and/or groups of pupils — as well as
providing whole staff and specific-to individual pupil (groups of pupils or whole class)
advice/training. This network of outside professionals meets with the senior leadership
team for “Team around the School” review and planning meetings — and is regularly
drawn upon for Team Around the Child, Team Around the Class and other targeted
support. This includes Annual Review meetings for pupils with EHCPs.

This year, as for last year, a joint approach from the outreach services is also being used
to support staff and pupils in the additional SEN provision (St Paul Class). This support
includes feedback and advice from observations, modelling and training on specific
aspects of provision e.g. managing pupil’'s emotional and physical dysregulation
through distraction, re-direction and other strategies.

Coffee mornings are used as a helpful way to include, inform and help parents in a
variety of aspects of supporting their children with SEND. These are delivered by a
range of outside professionals and the Inclusion leader to make them relevant to our
school. The Parents Association provides beverages for these mornings and there are
toys provided for babies to play with (in a mini-creche style). These events also provide
an important supportive network for parents and a forum for them to share ideas and
advice. Power point presentation and handouts are made available to all parents
following these events. A new link has been made this year with the Bright Starts 0-5
Service — which is going to provide a programme throughout this year - of these parent
information sessions from a wide network of early years providers.

Knowing our children and knowing their needs:

This year the Inclusion Leader is continuing involvement in the Maamaluha SENCO
Network, led by Malcolm Reeve, an SEND specialist and advisor to school and other
bodies. The work of the group has been focused on supporting teachers towards
meeting the needs of the changing profile and growth of SEND across the school. Also
on the development of tools that can be used to gather and analyse our school SEND
information and compare our data with other local schools and nationally. The
emphasis this year is on developing ways to track and monitor the progress of pupils
with SEND and share ideas and advice on running an additional SEND provision as so
many mainstream school are now doing.

Access to the Curriculum

The Curriculum is made available for all pupils, including those with SEND. Where
pupils have SEND, a graduated response will be adopted. The school will, in other than
exceptional cases, make full use of classroom and school resources and adaptations
before drawing on external support, as outlined in the Local Offer.

The school will make provision for pupils with SEND to match the nature of their



individual needs and the class teacher and Inclusion Leader will keep regular records of
the pupils’ SEND, the action taken and the outcomes.

There will be flexible grouping of pupils so that learning needs may be met in
individual, small group or whole class contexts.

The curriculum will be adapted to meet the needs of individual pupils. Teaching styles
and flexible grouping will reflect this approach. Schemes of work for pupils, within
classes and year groups, will reflect whole school approaches to teaching and
learning and will take account of SEND.

Curriculum tasks and activities may be broken down into a series of small and
achievable steps for pupils who have marked learning difficulties. Class teachers use
inclusive multi-sensory classroom strategies such as Visual Timetables, Think Time,
Talk partners and practical and visual resources to enhance the learning of all children
and support those with learning difficulties. Every class has a calm area to recognise
and provide support for pupil’'s emotional regulation in order to enhance their access
to learning.

Regular staff training is organised and run by Outreach Services and the Inclusion
Leader. These are bespoke and adapted to meet the needs across the school and, as
such, are delivered in a variety of ways e.g. to targeted groups of staff or whole staff
twilight/inset. This year began with the Inclusion Leader delivering intervention
training/re-training to all TAs as part of the start-of-year INSET. Throughout the year
there will be further whole-staff training from a number of services including
Educational Psychology on: Adaptive Learning: Focus on executive function linking to
cognitive load; Cognition and memory strategies; Writing/spelling sessions;
Supporting Social, Emotional and Mental Health. There will also be training delivered
by William Tyndale on dyslexia friendly teaching strategies.

Pupils with EHCPs

The change made last year to the allocation of Teaching Assistant support to pupils
with EHCPs is now well-embedded. This is because the school is no longer able to
provide the additional funding it has done in the past to ‘put the rest’ of the cost
needed to provide 1:1 Teaching Assistants to pupils with the most complex needs. This
year, as last year, the Senior Leadership Team have looked carefully at each class and
used the top-up funding provided to the children in that class who have EHCPs — to
allocate Teaching Assistants to the class. The role of the Teaching Assistants is to work
with and alongside the Class Teacher to support those children with EHCPs and others
children with SEND via an inclusive and adaptive approach.

As part of the changes described above - this is the second year of providing our
additional SEND provision - St Paul Class. This provides support for five pupils with



complex SEND (and EHCPs) by three Teaching Assistants — lead by the Inclusion Leader.
This year the same pupils are accessing this provision allowing them close adult support
and specific interventions in an adapted environment — as well as adapted access to
their year group class as appropriate to their needs. See St Paul Class Policy.

Providing the Graduated response: SEND Support

The school offers an adapted curriculum. When a pupil is not making progress and
shows signs of difficulty in some of the following areas: developing their attention,
listening, speech and language skills; developing communication and/or interaction
skills; acquiring literacy and numeracy skills; presenting with emotional, social and/or
behavioural difficulties; motor, sensory or other physical difficulties - the school follows
an 'Assess, Plan, Do, Review' approach.

Assessments are used to allow the child to show what they know, understand and can
do, as well as to identify any learning difficulties. Following assessment, we will put a
plan in place (Adaptations, Provision Mapping, an Individual Plan: Additional Learning
Targets/SEN Pupil Passport or SEN Support Plan) detailing appropriate interventions,
such as:

Classroom organisation and management
In-class support by teacher

In-class support by TA

Small group work

Home/school reading systems

Home/school help with Mathletics and See-Saw

Behaviour support/modification programmes

Support in the playground

Use of specialist equipment

Alternative teaching strategies

Adaptations in lessons and other contexts e.g. playtimes.

Regular and joint communication between class teacher, parent, pupil, Inclusion Leader
and other staff in a team approach.

The plans will be outcome focused. The resources deployed to help the child achieve
the agreed outcomes will be captured in a Provisions and Adaptations Map or
Individual SEN Plan. Parents and children will be involved in this plan. The plan will also
set out review arrangements.

Where more than one agency is involved, the school will arrange joint TAC and
planning/review meetings to ensure a joined—up approach for pupils, parents and

teachers.

Identification, assessment, planning, intervention and review of children with SEND will



be undertaken by all staff, with advice and support from the Inclusion Leader where
needed. Appropriate records will be maintained, including continuous assessment,
standardised tests and Key Stage attainment tests.

Where necessary, pupils will be referred to the Inclusion Leader in order to refer on for
diagnostic testing to construct a profile of strengths and weaknesses and advice on
specific and next steps support.

Additionally, the progress of any child receiving additional needs funding, or with an
EHCP will be reviewed annually.

Resources

SEND Budget:

INCOME

Schools Block SEND Funding High Needs

Block SEND Funding 348,900
ng‘h.Needs Blf)ck Top-Up Funding for 113,897
Individual Pupils

Out borough EHCP 12,000
New EHC funding post budget 35,826
One off SEN funding - LBI 58,329
TOTAL INCOME 568,952
EXPENDITURE |
Inc-Leader (time allowed for Inco duties) 84,440
AEN / SEN Admin 1,500
Teaching Assistants and meal supervisors 505,066
Professional Development, including cover 3,200
Resources 10,000
EP 9,270
CAMHS 8,100
TOTAL EXPENDITURE 621,576
INCOME AND EXPENDITURE BALANCE -52,624

The principles which guide the governing body in allocating resources are based on
assessment and observation of pupil progress, regular progress review meetings of
Senior Leadership Team and information/advice from outside support services.

Parent/Guardian Participation

The school will actively seek the involvement of parents in the education of their
children. It is recognised that it is particularly important with pupils who have SEND
where the support and encouragement of parents is often a crucial factor in achieving
success.



Parents will always be kept informed about the special educational needs experienced
by their children in accordance with the recommendations outlined in the Code of
Practice. Communications between the parent and the school will be consistently
maintained. We will always discuss with parents before we seek support from an
external agency.

The school will work to ensure that children are fully aware of their own needs and the
targets in their plans where appropriate. We will encourage all children to be
independent learners and to work towards a positive progression to adulthood from
the earliest stage.

The Inclusion Leader works with Teachers, TAs and outreach to ensure that
Parent/Guardian Coffee Mornings cover a variety of topics which are closely linked to
SEND to provide information for parents and a supportive and proactive approach to
helping them and their children.

Multi-Agency Working
Regular liaison is maintained with a number of external agencies including:

Educational Psychologist

Outreach Support Services

Child Adolescent Mental Health Service (CAMHS)
Islington School Wellbeing Service (SWS)

Bright Start 0-5

Bright Futures 5 - 19

Behavioural Support Service (including Alternative Education Provision i.e. Pupil Referral
Units)

Health Service (School Nurse, Dietician, SALT, OT, Vision and Hearing Impairment)

Early Years Inclusion Team

SEN Keyworker (SEN Department)

Education Welfare Service

Families First and other family support services

Social Services

A full list of outside support services accessed by the school can be found in the School
Information Report (Point 13).

Joint meetings are regularly held and information shared to maintain strong
communication links between outside agencies, teaching staff, parents and pupils in
order to support continuity and best practice in supporting pupils with SEND. With
parental permission, advice is sought quickly from outside agencies if it is felt that this
will further support the pupil’s progress in school.

Team around the Child (TAC) meetings are held where outside agencies are invited to
ensure provisions/adaptations are in place to meet children’s needs and seek further



support for children where they are not making adequate progress. Team Around the
School (TAS) meetings are held where outside agencies are invited to ensure that
relevant staff training and school-wide inclusive strategies and programmes are in
place, and their impact monitored, to meet the needs and support the progress of
targeted groups of children with SEND e.qg. children with a dual diagnosis of Autism and
ADHD. Overall progress and issues are discussed at Governors Curriculum meetings
and resourcing for SEND and its impact on outcomes at the Governors Resources
Committee.

Arrangements for the Treatment of Complaints
If parents wish to make a complaint details of the procedure are available in the
School’'s Complaints procedure which is available on the school website.

Workforce Development

In-service training needs, related to special educational needs, will be identified by the
Inclusion Leader and Head teacher in consultation with staff, parents and other
professionals such as outreach — and will be incorporated into the staff development
plan. It is important to monitor the impact of such training in different contexts around
the school e.g. teaching and learning, playground and lunch hall, start of day and home
times and act quickly to embed good, advised practice and address where or when
additional training/revisiting may be required.

Evaluating Success

This policy will be kept under review. The governors will gauge the success of the policy
by the achievements of the outcomes outlined in individual plans. In addition, evidence
will be gathered regarding:

Staff awareness of individual need

Success of early help intervention

Academic progress of pupils with SEND

Improved behaviour and attitude to learning of the children, where this is appropriate
Pupil attendance

Consultation with parents

Children’s awareness of their targets and achievements

Relationship to other Policies

This policy should be read in conjunction with the policies on teaching and learning, the
school curriculum, equality and assessment, recording and reporting. The Intimate Care
Policy and Behaviour Policy as well as The Accessibility Plan, SEND Additional Provision
St Paul Class Policy and School Information Report are also integral to this policy.

Appendices attached to this policy:

Appendix 1: Definition of “Special Educational Need” (SEN Code of Practice July 2014)



Appendix 2: Inclusion/SEND Calendar

Appendix 3: Example of a class “Provisions and Adaptations” Map.



Appendix 1.

Definition of “Special Educational Need” (SEN Code of Practice July 2014)

A child or young person has SEN if they have a learning difficulty or disability which calls for special
educational provision to be made for him or her.
A child of compulsory school age or a young person has a learning difficulty or disability if he or she:

has a significantly greater difficulty in learning than the majority of others of the same age, or

has a disability which prevents or hinders him or her from making use of facilities of a kind generally
provided for others of the same age in mainstream schools or mainstream post-16 institutions or by
relevant early years providers. For a child under two years of age, special educational provision means
educational provision of any kind.

Definition of “Special Educational Provision” (SEN Code of Practice July 2014)

For children aged two or more special educational provision is educational or training provision that is
additional to, or different from, that made generally for other children or young people of the same age
by mainstream schools, maintained nursery schools, mainstream post-16 institutions

Definition of “Disability” (SEN Code of Practice July 2014)

"...a physical or mental impairment which has a long-term and substantial adverse effect on their ability
to carry out normal day-to-day activities'. This definition provides a relatively low threshold and includes
more children than many realise: long-term’ is defined as ‘a year or more’ and 'substantial’ is defined as
‘more than minor or trivial’. This definition includes sensory impairments such as those affecting sight or
hearing, and long-term health conditions such as asthma, diabetes, epilepsy, and cancer. Children and
young people with such conditions do not necessarily have SEN, but there is a significant overlap
between disabled children and young people and those with SEN. Where a disabled child or young
person requires special educational provision they will also be covered by the SEN definition.



Appendix 2.

Inclusion/SEND Calendar
September October November December
Inclusion Leader to make requests for Inclusion leader + all staff to Inclusion Leader to meet with
Nursery additional hours & additional Class Provision & Adaptations Map | review SEND Policy and share SLT & KS2 Phase Leader &
Needs funding as needed. reviewed with SLT, Inclusion leader with all staff. Yr. 6 Teacher(s) to discuss
& current class teachers. Access Arrangements for the
Inclusion Leader to review next years KS2 SATs in
Staff meeting to review/plan SEND SEN data collected and given to School Information Reportand | accordance with guidelines.
practice and information. School Admin Officer as part of share with all staff.
census for school. Inclusion leader/ SLT/Yr. 6
Setting up and in-house training for teachers/KS2 Phase Leader &
TAs to deliver interventions for this Half termly Review Meeting with SEN Reviews with parents to: parents of SEND pupils discuss
academic year as needed. Class Teacher and St Paul Class set new targets based on and set up any special
Inclusion Leader has planning Teaching Team/Inclusion Leader. reviews of the previous plan by | arrangements needed for Year 6
meeting with EP, SALT and other the previous teacher and School Journey in Summer term.
Outreach Services e.g. The Bridge. current needs in new class
. . . context for pupils. Copies of Provisions/adaptations
Inclusion Leac'ler liaises W',th School new SEN plans given to parents | monitored by Inclusion Leader
Nu‘rsg to provide appropriate yearly and shared with relevant staff. and SLT — and action taken
training for all staff. accordingly to ensure effective
Medical Care Plans reviewed with Provision & Adaptation Maps delivery for and impact on pupil
parents and medical advice sought id reviewed for the Spring Term. progress.

needed.
Half termly Review Meeting with

Inclusion Leader liaises with Head
Class Teacher and St Paul Class

teacher plan dates for this year's

Annual Reviews for pupils with EHCPs. General Earentﬁeacher Teaching Team/Inclusion
Inclusion Leader sends out “Save the conliziiens, Leader.
date” emails to parents, teachers and
outside professionals to set EHCP
Annual Reviews for each child
accordingly across the year.
January February March April
Staff meeting for teachers to catch up SEN Reviews with parents to: General SATS parents meeting.
on progress of pupils with SEND and review SEN plans and set new
keep files up to date. Half termly Review Meeting with targets.

Class Teacher and St Paul Class

Inclusion Leader to do Teaching Team/Inclusion Leader.

testing/preparation (then make
requests) for Access Arrangements for
KS2 SATs in liaison with SLT.

Half termly Review Meeting with
Class Teacher and St Paul Class
Teaching Team/Inclusion
Leader.

General Parent/Teacher
consultations.

Provision & Adaptation Maps
SEN data collected and given to reviewed for the Summer Term.
School Admin Officer as part of
census for school.




May

June

July

August

Staff meeting for teachers to catch up
on progress of pupils with SEND and
keep files up to date.

SEN data collected and given to
School Admin Officer as part of
census for school.

Half termly Review Meeting with Class
Teacher and St Paul Class Teaching
Team/Inclusion Leader.

End of year SEN Plan Reviews
carried out by teachers (if needed)
to share with parents and inform
new targets/targeted areas for next
teacher.

Teachers to review SEND Support
Class List with Inclusion Leader
who then updates the school SEND
information.

Hand-over meetings between
teachers to discuss pupil’s current
plans and pass on information in

preparation for next academic year.

Inclusion Leader attends Islington
Yr. 6 Transition Conference and
liaises with out-of-borough school
to support secondary transition.

Provision for next academic year
mapped by SLT, Inclusion Leader &
current teachers ready for
September.

Staff meetings/INSET

Specific SEND meetings with parents

General exchange of information with parents
Specific meetings between teaching staff
SEND Additional Provision (St Paul Class) meetings between teaching staff

Reviews with Inclusion Leader

Half termly Review Meeting
with Class Teacher and St Paul
Class Teaching Team/Inclusion
Leader.

General reports sent out to
parents.

Inclusion leader visits + has
meetings with pre-school
nurseries and early year's
centres to support the
transition of new pupils with
SEND to the school
(nursery/reception classes).

Pupils in-coming to Nursery
who will need requests made
for Additional SEN Funding
identified for requests to be
made in early next term.

Setting up and in-house
training for TAs to deliver
interventions next academic
year.

Re-organising SEND Support
folders for new classes for
September.

Inclusion Leader leads on
“Moving Class" social stories to
be made by teachers and TAs
to support the transition of
pupils with SEND (and all pupils
who will also benefit with such
support).




Keeping SEND/Inclusion at

the Heart of Teaching and
Learning for all

Wave 1: all pupils

Wave 2: ALT/SEN Support (PP+SP)

Appendix 3: Example of a class “Provisions and Adaptations” Map.

Wave 3: SEN Support (SP/EHCP)

Communication
& Interaction

()

Language & communication friendly classroom:
Class Visual Timetable start of am and pm.

Agreed way of adults calling attention — no shouting.
Agreed way children can ask questions/express
needs/ideas.

Basic Makaton signing e.g. stop, look, listen, sit down, well
done.

Class Visual Timetable — with referencing throughout day

Thinking time/share-rehearse with supportive partner,
advance “warning” of question.. and come back to pupil.
Targeted questioning — when pupil knows answer.

Personal “good listening.” prompt/photo for pupil, specific
praise + personal “good listening” chart
Support & reminders to wear glasses/hearing aids

Personal, bespoke visual timetable (running alongside class
timetable) —followed for each activity of the day — possibly with
adult support.

Total Communication Approach — Personalised Makaton signing
and use of objects or references & visuals

Support to develop understanding & tolerance to wear

o) o} S . )

Q (O | Clear, modelled instructions with visual support glasses/hearing aids + lip reading
Listening Skills Chart + Learning how to listening Weekly small group intervention lead by adult e.g. Language
Supportive Talk Partner (EAL used as a resource). Group, Attention Builders, Lego Therapy Daily/weekly targeted interventions using SALT & other outreach
Supportive carpet/table/desk position Additional support to develop, remember and be able to recall advice + training personalised for pupil e.g. Colourful Semantics,
Variety of planned opportunities for speaking & Class vocabulary e.g., word webs/vocab pots/word banks Intensive interaction.
discussions, circle time, Using general SALT and other outreach advice & training for Home /School Communication Book (use Guidelines)
Teaching vocabulary multi-sensory strategies, word walls groups of pupils.

_ . o Advice from Inco — Advice/referrals to/assessment by SALT (SALT
Using general SALT and other outreach advice & training Screens e.g. Speech Sounds/Quick Communication Check List)
for whole class.
Successes/challenges to discussed half-termly with Inco
Children
Cognition Dyslexia Friendly classroom e.g. knowing which pupils Scaffolding learning via differentiation, task planners, writing Personal Now and Next approach to support focus, motivation,
& Learning need L.I. on table/given to remove copying from board. frames, adapted books (buff, large lines, highlighted pages) and stamina to complete bespoke learning activities.

Ambitious, interesting, enjoyable and “just the right
challenge” teaching/learning planned.

Visual and multisensory resources to support concrete
learning, understanding and independence.

Specific and helpful feedback pink/green marking
Encouraging self-assessment skills

Feed forward & meaningful practice and homework
Planning & Monitoring for Progress: Target Tracker

Using general Samuel Rhodes and other outreach advice &
training for whole class

Successes/challenges discussed half-termly with Inco

Adult support with understanding/starting task and/or check-
ins whilst working to support staying on-track.

Matching effective practical and manipulative resources to
child’s learning style with adult modelling & teaching in how to
use i.e. learning how to learn.

Righting confusions & modelling corrections helpfully

Weekly additional provision/intervention targeted to support
learning e.g. Star Readers, Power of Two (maths)

Planning & Monitoring for Progress: Target Tracker
ALT/PP/SP termly Review

Close adult support to develop independent learning skills in all
subjects.

Use of personalised/advised resources/strategies/interventions
e.g. “say the sentence, adult writes & scatters words, pupil locates
and writes each word to record sentence.

Pre-teach/re-teach used to support access and understanding

Daily/weekly personal intervention using Samuel Rhodes & other
Outreach advice + training

Planning & Monitoring for Progress: Target Tracker / IASEND
ALT/PP/SP reviewed termly + EHCP Annual Reviews




Using general Samuel Rhodes and other outreach advice &
training for groups of pupils.

Advice from Inco — Advice/referrals to/assessment by IDN and EP
service + work with Outreach e.g. Samuel Rhodes.

Children
Social, Trauma/Emotional Regulation informed Classroom: Consistent and agreed specific strategies for pupil/group. Handle with Care (short/long term) — identification + practice for
Emotional Use of iTIPS strategies: Diffuse, Distract, Repair particular pupils

Mental Health

Calm space available in classroom
Whole Class movement & learning breaks: water, brain-
gym, yoga + meditation/mindfulness activities.

Zones of Regulation taught/referenced in variety of
contexts including use of adult’s lanyards

Use of whole class action songs and games to provide fun,
learning-break opportunities at key points during the day.

Behaviour for learning + “Ready, Respectful, Safe” rules
explicitly explained, taught, modelled and praised + Dojos,
Star of the Day/week for all contexts of learning.

Using general NRC, The Bridge and other outreach advice
& training for whole class

Successes/challenges discussed half-termly with Inco

Encouraging and modelling for pupil to use “time out” &
resources in classroom calm space to re-regulate.

Weekly Zones of Regulation and/or Social Skills small group
additional intervention using class ZoR resources and other
e.g. TalkAbout.

Use of pupil’s personal interests as motivation to develop
focus and interest in learning tasks with timed personal
interest led activities for when work tasks completed.

Weekly Social/Play skills small group intervention + use of
Black Sheep Press Social interaction/behaviour scenarios.

Targeted & Specific Behaviour Sticker Chart

Using general NRC, The Bridge and other outreach advice &
training for groups.

Time Out cards/adult supported + timed learning/movement
breaks + use of quiet space outside class for work and/or co-
regulation.

Daily personal emotional regulation intervention e.g. Blobs books
activities, personal Zones of Regulation activities and resources
e.g. personal lanyard (in school & at home).

Daily/weekly personal and/or therapeutic provision e.g. Special
time, Educational Psychotherapy.

Daily/weekly targeted interventions using The Bridge, NRC and
other outreach advice + training personalised for pupil e.g. deep
pressure massage

Personal Behaviour Support Plan shared with home +regularly
reviewed and adapted accordingly.
Advice from Inco- Advice/referrals to/assessments by NRC,

CAMHS, Bright Futures in School + Requests Services (e.g.
SEMH/CSC).

Children




Sensory
& Physical

Library Loan Service and multi-sensory resources:
Class sensory box in calm space.

Supportive seating positions (left/right handers, peer
interaction), sitting on chair instead of carpet.

Whole Class finer and gross motor skills activities including
PE (sharing Class SEN and medical list with coaches).

Regular, Whole Class discrete and modelled handwriting
practice.

Toilet hygiene explained to all, toilet passes used in KS2.

Lunch time & lunch hall routine modelled and explained.

Using general OT, Richard Cloudesley and other outreach
advice & training for whole class.
Successes/challenges discussed half-termly with Inco

Personal sensory box & agreed timer and amount of time to
use it.

Move-n-sit cushion, wobble boards, fidget resources (and rule
of use) & for ear defenders

Weekly small group adult led Sensory Circuits.

Weekly small handwriting Group led by TA, use of pencil grips
and adapted lined paper. Use of laptop for extended pieces of
writing (usually in subjects other than English)

Personal verbal or visual toilet reminders for children who
need additional help with this + support for “accidents.”

Some adaptations to support lunch time e.g. ear defenders,
eating outside (summer) or occasions when need to eatin a
quiet space out of lunch hall with adult supervision.

Using general OT, Richard Cloudesley and other outreach
advice & training for groups.

Daily/weekly sensory/physical outreach/medically advised
resources e.g. personal sensory box, peanut/gym ball activities.

Daily Sensory Room or sensory-based sessions + adult supported
Sensory Circuits (using OT advice and activities) and other
outreach e.g. The Bridge Outreach

Personally targeted/advised handwriting practice with adapted
pens/pencils. Use of alternatives to written recording including
scribing and laptop (word processing + speech-to-print).

Home/school working together on toilet training. Pupil requires
personal changing — following Continence/Intimate Care Policy.

Specialist advice/Meal Plan and/or adapted equipment to support
eating/drinking development, skills and safety.

Advice from Inco - Advice/referrals to/assessment by Richard
Cloudesley Outreach for vision, hearing impairment, intimate
care, movement & risk, safer handling, OT Service including: OT
referrals + OT “clinics in school (EHCPs).

Children




